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Abstract

The catchwords of the key competences have become the focus of teaching for several years. Not 
only in the education ministries attention is drawn to these terms. The teachers are also based 
on the new competence models. At the beginning of this article, we will go into more detail 
about the definition of the term “competence”. The aim is to clarify the consequences of using 
the competencies in the classroom and which points indicate whether a pupils is acquiring 
competencies. Nowadays, the education and development of pupils with key competencies is 
one of the most discussed issues in the Albanian education system and beyond. This education 
system is oriented towards the combination of knowledge, skills and attitudes, competencies 
that are needed for personal disclosure and development, for social inclusion. The study 
focuses on the development of pupils in the high school of foreign languages   “Mahmut and 
Ali Cungu” in the city of Elbasan and the middle school of foreign languages   “Asim Vokshi” in 
Tirana with key competencies.Quantitative and qualitative methods have been combined 
to complete the study with the aim of data collection. Surveys, interviews, observations, 
focus group, have been the research instruments. The focus groups were purposeful: 
teachers and pupils of these two schools.The study aimed to explore the development 
of pupils with social competence and initiative and its impact on increasing the quality 
of learning. The study attempted to answer the question: Do we provide pupils with the 
right conditions and opportunities for them to develop social and initiative competencies 
and how do these competencies affect their learning process?
The results show that the first experiences have started which deliberately promote these 
competencies at pupils, but in school the emphasis on subject content still prevails, and pupils 
continue to be taught subject knowledge away from real life, using traditional frontal methods. 
New approaches are needed, which deliberately encourage the formation of pupils with key 
competencies, their active learning, by improving existing methods and enriching the learning 
process with new interactive methods.

Keywords: The importance, key competencies, learner development.

Introduction

The education and development of pupils with key life competencies is one of the 
most discussed issues in the Albanian education system and beyond. Other countries 
are implementing new trends in the learning process for the purposeful development 
of pupils with social and initiative competencies, others are being considered.
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Key qualifications are general skills, attitudes and knowledge elements that can be 
acquired and that are useful in solving problems and acquiring new skills in as many 
content areas as possible, so that an ability to act is created that enables individual 
needs as well as social requirements to be met. 1

The aim of this study focuses on giving an overview of the formation of pupils in 
two foreign language middle schools in Elbasan and Tirana, on the cultures and 
theories of teaching in these schools, at the same time, it aims to show and argue the 
necessity of acquiring and strengthening these competencies, as well as proposing 
innovative methods to achieve this goal.The hypothesis presented in the paper is: In 
addition to increasing the level of teaching with contemporary theories is the ever-
increasing development of competencies by pupils, the one that increases the quality 
of knowledge learning, providing an increase of alternatives and opportunities for 
knowledge dissemination and skills, participation in learning processes and the 
development of each pupil’s individual personality.
This study is based on a combination of several research methods. The first part 
aims to present the current perspectives of the challenges facing the school today, 
with the development of pupils with key competencies, which prepare the pupils for 
the unknowns of the future.After reviewing the relevant literature and elaborating 
the theoretical side, the practical part continues. In the empirical part of the paper 
and through a questionnaire, an instrument has been developed through which 
the pupils’ opinion about the school, about teaching, methods used by teachers, 
community service hours, communication between the main actors teacher-pupils 
has been developed. The focus group in which the questionnaire was developed are 
the pupils of the three classes of the Middle Schools of foreign languages, 10th, 11th 
and 12th, a total of 185 learners.

2. Competence

2.1. Definitions of competencies and the definition of basic European competencies
There are several definitions of the word “competence”, so we are quoting some of 
these definitions.
Franz E. Weinert (2002) understands competences as “the cognitive abilities and skills 
available in individuals or learnable through them in order to solve certain problems, 
as well as the associated motivational, volitional (i.e. willful) and social readiness and 
abilities to solve problems in to be able to use variable situations successfully and 
responsibly.” This term is concretized in the educational standards of the Conference 
of Ministers of Education. They formulate which competencies pupils should have 
by a certain point in the course 2

The competencies have to be acquired and for this reason are oriented towards learning 
and subject-specific. Competencies can be narrowed down, which means that you 
can quickly determine whether a pupil has competencies or not. Competencies are 
described as concretely as possible so that they can be implemented in the respective 
tasks. The education standards of the ministries of education name specific points 
 1 Orth 1999, p.107.
 2 http://www.kmk.org/schul/ Bildungsstandards/Argumentationspapier308KMK.pdf.
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which consequences the orientation towards competencies has. 3 Deep, complete, and 
precise knowledge that someone has in a field of knowledge or for a certain problem 
and give him security; skills”. 4

““Combining the knowledge, skills, attitudes and values   that pupils need for personal 
development, active citizenship, social inclusion and employment.” 5

“Competencies are general acquired skills, they are attitudes and elements 
of knowledge. We need them to solve problem situations and to acquire new 
competencies, in order to create the ability to act, which enables the fulfillment of 
both our individual and social requirements.” 6

As we see from the citations, competencies are more than cognitive knowledge and 
skills. Forms of competence are determined by the following aspects: skills, attitudes, 
knowledge, interest, understanding, opportunities, values, acting, experience, 
motivation, mastery of complex requirements and tasks.

2.1 Eight key competencies according to the concept of the European Union
a. Mathematical competencies and basic competencies in science and technology
Mathematical competencies and basic competencies in science and technology is the 
ability to develop and apply mathematical thinking to solve problems from everyday 
life situations. 7

b. Digital competence
Digital competence includes on the one hand the mastery of information and 
communication technology and on the other hand the safe and critical use of this 
technology. 8

c. Competence of the mother tongue
The competence of the mother tongue is the ability to express and interpret both 
in writing and orally concepts, thoughts, feelings and facts and the ability to react 
discreetly and creatively in all social and cultural contexts. 9

d. Competence in foreign languages
Competence in a foreign language requires the same basic skills as competence in the 
mother tongue and the ability of cultural understanding. 10

e. Competence of cultural formation and expression
The competence of cultural formation and expression includes the importance of 
expressing ideas, experiences and feelings artistically (Music, literature, visual art. 11

f. Social and civic competences
“Social competence has a tradition from the tradition of research, which means, social 
 3 ebd. http://www.kmk.org/schul.
 4 Akademia e shkencave, (2002), Fjalor i shqipessësotme, Tiranë, ShtëpiabotueseToena,p. 855.
 5 Kuvendi i Republikës së Shqipërisë, (2012), Ligji për Sistemin Arsimor Parauniversitar në Republikën e 
Shqipërisë, Tiranë, p. 2.
 6 Helen Orth, (1999), Schlüsselqualifikationen an deutschen Hochschulen, Neuwied, Luchterhand Verlag, 
p.108
 7 Das Europäische Parlament und der Rat der Europäischen Union, (2006),  Schlüsselkompetenzen für 
lebens-begleitendes Lernen-ein europäischer Referenzrahmen, p. 15.
 8 Ibid, p. 15.
 9 Ibid, p. 14.
 10  Ibid, p. 14.
 11  Ibid., p. 18.
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intelligence, is the ability to understand people, to enter into relationships with them, 
as well as to behave intelligently in social relationships.” 12

g. Lifelong learning competence
Lifelong learning competence is the ability to learn and this process can be organized 
according to individual requirements alone or even in groups. This competence 
also includes the ability to be aware of the learning methods and opportunities that 
everyone possesses. 13

h. Initiative competence and entrepreneurship education
Initiative competence and entrepreneurship education is the ability to put ideas 
into practice. This requires creativity, innovation and a willingness to take on 
responsibilities related to learning and life as community individuals. It is the ability 
to organize projects and develop them to achieve certain goals.
The individual becomes aware of his work environment and should be able to seize 
the opportunities and chances that can be offered in this environment. Initiative 
competence and entrepreneurship education are the basis for the special skills needed 
to create and contribute to a social or economic activity and its sustainability. 14

According to the Curriculum Framework of Pre-University Education of the 
Republic of Albania “Our education system should enable pupils from the beginning 
of their education, learning for entrepreneurship, education of independent work, 
taking responsibilities for tasks related to learning and their lives, as individuals and 
members of the society in which they live”. 15

3. The result of the questionnaires

In order to create a general opinion on the current situation of education, teaching 
cultures, pupils-teacher communication, a questionnaire was developed in two 
institutions of upper secondary education, one of them the middle school of foreign 
languages   “ Mahmut e Ali Cungu ”in the city of Elbasan and the high school of 
foreign languages“ Asim Vokshi ”in Tirana.
The survey was conducted with 130 pupils and 27 teachers at the middle school of 
foreign languages   “Asim Vokshi in Tirana, also with 55 pupils and 11 teachers of the 
middle school of foreign languages” Mahmut and Ali Cungu “in the city of Elbasan. 
The age of the pupils varies from 16 to 18 years old. The pupils questionnaire consists 
of 10 questions, and the teachers’ questionnaire consists of 5 questions.

3.1 Outcome of pupils’ questionnaires
The first question “Do you feel motivated to go to school on a typical morning?” is 
completed as follows:

 12 Jürgen Ripplinger, (Wie Schulen soziales Lernen systematisch fördern können),  p.2.
 13 Das Europäische Parlament und der Rat der Europäischen Union, (2006),  Schlüsselkompetenzen für 
lebensbegleitendes Lernen-ein europäischer Referenzrahmen, p. 16.
 14 Ibid, p. 17.
 15 Republika e Shqipërisë Ministria e Shkencës dhe e Arsimit, (2013) Korniza Kurrikulare 
e Arsimit Parauniversitar, p.11.
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Tirana Middle School Elbasan Middle School 
Yes 62% 29%
No 6% 18%

Partially 32% 53%

Table 1. Do you feel motivated to go to school on the morning of a typical day?
For the second question “Did you find the necessary spaces in the school for the 
unfolding and development of your personality?”, The pupils answered as follows:

Tirana Middle School Elbasan Middle School
Yes 28% 34%
No 17% 13%

Partially 55% 53%

Table 2. Have you found the necessary spaces in the school for the unfolding and 
development of your personality?
In the third question “What is the relationship between the theoretical and practical 
training of pupils in school?”, Pupils have three alternatives to choose from. The 
result is as follows:

Tirana Middle 
School Elbasan Middle School

Theoretical training occupies an 
important place 32% 20%

Practical training is lacking 69% 62%

They stand in equal proportions 9% 18%

Table 3. What is the relationship between the theoretical and practical training of 
pupils in the school?
Question 4 “Do you think that today the school has the opportunities to train pupils 
capable of facing the challenges of an unknown future?”

Tirana Middle School Elbasan Middle School
Yes 43% 58%
No 11% 2%

partially 46% 40%

Table 4.: Do you think that today the school has the opportunities to train pupils 
capable of facing the challenges of an unknown future?
For the fifth question “Have you been given the opportunity to take responsibility at 
school?” we got the following results:
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Tirana Middle School Elbasan Middle School
Yes 29% 29%
No 40% 27%

partially 31% 44%

Table 5. Have you been given the opportunity to take responsibility at school?
Question 6: “I learned to cooperate with others during the lesson”

Tirana Middle School Elbasan Middle School
Yes 72% 62%
No 2% 2%

partially 26% 36%

Table 6. Have you been given the opportunity to take responsibility at school?
For question 7 “I learned during the lesson to look at a problem situation from
different perspectives and try to find solutions to “we have these results:

Tirana Middle School Elbasan Middle School
Yes 63% 29%
No 7% 5%

partially 30% 33%

Table 7. I have learned during the lesson to look at a problem situation from different 
perspectives and try to find solutions to it
Question 8 “School has taught me to learn independently” brings these results

Tirana Middle School Elbasan Middle School
Yes 75% 73%
No 3% 9%

partially 22% 18%

Table 8. School has taught me to learn on the job independently
In question 9 “School taught me to work as part of a team” the following results were 
achieved:

Tirana Middle School Elbasan Middle School
Yes 56% 58%
No 17% 5%

partially 27% 37%

Table 9. School has taught me to work as part of a team
In question 10: “School has taught me to plan time well” the following results are obtained:
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Tirana Middle School Elbasan Middle 
School

Yes 62% 58%
No 10% 6%

partially 28% 36%

Table 10. School has taught me to plan time well
3.2.  Results of teacher questionnaires
A total of 27 teachers from the Middle School of Foreign Languages   in Tirana were 
surveyed, as well as 11 teachers from the Middle School of Foreign Languages   in 
Elbasan.

Middle 
school Females Male Teacher of 

social subjects
Teacher of 

science subjects Total

School
Tirana 77.8%  22.2% 59.3% 40.7% 27

School 
Elbasan 81.8%  18.2% 63.6% 36.4% 11

Table 1. Gender and division by subjects and teachers
The first question for teachers is followed by the question of how satisfied they feel 
with their daily work. The results are as follows:

Tirana Middle School Elbasan Middle School
very pleased 48% 55%
little pleased 15% 0%

somewhat 37% 45%

Table 2. How satisfied are you with your daily work?
In the following question no. 2 if the textbooks materialize the achievement of 
standards with the main purpose of revealing and shaping the personality of the 
pupils the teacher answers that:

Tirana Middle School Elbasan Middle School
Yes 37% 27%
No 4% 0%

partially 59% 73%

Table 3. Do the textbooks materialize the achievement of standards with the main 
purpose of revealing and shaping the pupils’s personality?
Question 3 “What is the relationship between the theoretical and practical training of 
pupils in school?” brings the following results:
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Tirana Middle School Elbasan Middle School
Theoretical training occupies an 

important place 52% 36%

Practical training is lacking 41% 46%
They stand in equal proportions 7% 18%

Table 4. What is the relationship between the theoretical and practical training of 
pupils in school?
In question 4 “The curriculum in Albanian education is very congested for the pupils” 
the results are as follows:

Tirana Middle School Elbasan Middle School

Yes 91% 55%

No 0% 4%

partially 9% 41%
5. The curriculum in Albanian education is very congested for the pupils
Question 5 “Have you been trained to develop pupils’ personal, entrepreneurial and 
social competencies?” we get the following results:

Tirana Middle School Elbasan Middle School
Yes 11% 9%
No 74% 73%

partially 15% 18%

Table 6. When was the last time you attended teaching trainings?

4. Analysis of pupils and teacher questionnaires

From the results of the questionnaires, we notice that the teaching profession 
continues to be a profession where the female gender predominates.
The school aims to become the place where pupils come willingly to learn, but looking 
at the results of the questionnaires we notice that pupils do not feel very motivated 
to go to school.
Unfolding and developing every potential in the pupils, relying on the development 
of his personality is a condition and at the same time a challenge of the school today. 
The pupils in both schools are of the opinion that they have not found the necessary 
spaces for their unfolding and for the formation of personality. According to the 
teachers, this responsibility falls on the textbooks, which partially materialize the 
achievement of standards with the formation of the pupil’s personality. During the 
observations of different classes, from the conversations with teachers, we come to 
the conclusion that teachers pay a lot of attention to the book. They try to stay true to 
what is written there, and try to handle every request and every exercise of the book. 
Teachers feel at peace in their conscience only if this is achieved. Pupils are forced 
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to have a very close relationship with the book, and pupils’ interaction with each 
other is overshadowed.The classroom should be like a construction site, where all the 
pupils organized in the company of the teacher to design and build a beautiful city 
where in the end each of them has the merit for his part.
At the time of the explosion of information, where the pupils must be taught how to 
learn as effectively as possible, in Albanian education, great importance continues to 
be given to his enrichment with academic knowledge. The curriculum continues to be 
very congested; most teachers are of this opinion. As a result of the heavy workload 
pupils have difficulty in acquiring it because they do not have the necessary time. 
Both teachers and pupils are aware of one point, that of the practical application of 
the knowledge acquired by the pupils. The statistics are very approximate between 
the two focus groups and between the two schools. Most teachers and most pupils 
are aware that in school great importance is given to theoretical training and their 
application in practice is lacking.
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