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Abstract

Over the years the participation of academics from South Africa has grown from both the public 
and private Higher Education Institutions (HEIs). However, with the outbreak of Coronavirus 
Disease-2019 (Covid-19), the HEIs of South Africa undoubtedly faced various teaching and 
learning challenges. This article explores teaching and learning challenges during Covid-19 
in the selected HEIs of South Africa, to offer solutions on how they could be best addressed. 
Consequently; Promoting key components of teaching and learning has become a greater 
challenge during this pandemic. Some students have accumulated learning deficits along the 
way; other lecturers and students have become isolated and disengaged; while other students 
still face socio-economic challenges that further compromise active teaching, learning and 
related engagements. Negatively; the existing avenues to continue making active teaching 
and learning a reality in a virtual environment remains compromised.
This qualitative article adopted empirical research design [Sharing extensive teaching and 
learning experiences by the three authors of this article] and the non-empirical research 
design: Systematic review, direct and indirect observation schedules to identify and describe 
available research literature ‘using systematic and explicit accountable methods and pre-
specified formalised tools for searching and integrating literature this research design was 
coupled with the direct observation schedules conducted by the researchers in their respective 
leading HEIs of South Africa [Department of Legal Science - Gauteng – GP Province, as well 
as Department of Criminology and Criminal Justice -  Limpopo – Lim Province], restricted 
to March 2020-to-January 2021. The collected data was analysed through inductive textual 
content analysis. 
The article revealed several challenges faced by responsible lecturers and students were 
demarcated to technophobia; travel controls within and outside provincial and national 
borders; availability of devices for teaching and learning; online assessment; connectivity 
to the internet; the cost of data; and the continuation of contact classes. While interventions 
have addressed some of the listed challenges, a lot still needs to be done. Further findings 
from this article noted that the challenges emanating from COVID-19 outbreak can be 
addressed and the 2020 academic year salvaged. For recommendations; this article supports 
limited measures offered by the selected HEIs of South Africa to contain infections and offer 
strategies to safely open institutions; and provide psychological support and welfare systems 
to disadvantaged students. Given the importance of assessments in teaching and learning, the 
selected institutions needed to initiate other means of assessing students’ performances and 
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should consider deferring rather than omitting some of the teaching and learning assessments 
to complete the first semester of 2020 academic year and readdress the inception of the second 
semester. This article further suggests that universities should come up with strategies of 
helping students and staff who may not be able to return on campus during the pandemic.  

Keywords: Coronavirus Disease-2019; Department of Criminology and Criminal Justice; 
Department of Legal Science; Higher education; Higher Education Institutions; Lecturers, 
South African [Selected] universities; Students; Teaching and learning.

Introduction and problem exposition 

The Constitution of the Republic of South Africa Act (No. 108 of 1996) is the supreme 
law of the country; any law or conduct inconsistent with it is invalid, and the 
obligations imposed by it must be fulfilled. Section 7 (1) state that the Bill of Rights is 
a cornerstone of democracy in South Africa. It enshrines the rights of all people in our 
country and affirms the democratic values of human dignity, equality and freedom. 
(2) The state must respect, protect, promote and fulfil the rights in the Bill of Rights 
[Chapter 2 of the Constitution, 1996]. Section 29 (l) everyone has the right to a basic 
education, including adult basic education; and to further education, which the state, 
through reasonable measures, must make progressively available and accessible. The 
above sections from the Constitution, 1996 clearly lays down the rights of individuals 
when it comes to education. It clear that education is a basic and fundamental right 
of every citizen in the Republic.  Higher Education Act (No. 101 of 1997) provides 
for the regulation of higher education; provide for the establishment, governance 
and funding of public higher education institutions; provide for quality assurance 
and quality promotion in higher education; provide for transitional arrangements 
and the repeal of certain laws; and to provide for matters connected therewith. It 
was important for the state and universities management to ensure that during the 
Covid-19 pandemic, the right to education as stipulated in the Constitution, 1996 
under the Bill of rights is protected and not undermined. The human rights should 
always be a priority at all times and the state should always protect the rights of 
individuals. 
An outbreak of 2019 Covid-19 in Wuhan, China has spreaded quickly worldwide. 
On 11 March 2020, the World Health Organisation (WHO) declared the coronavirus 
(Covid-19) outbreak a global pandemic and called on states to take urgent measures 
to tackle it. On 15 March 2020, President Ramaphosa declared the Covid-19 pandemic 
a national disaster, further announcing strict measures to control this catastrophe 
under the Disaster Management Act [DMA] (Act No. 57 of 2002). Subsequently, the 
Minister of Cooperative Governance and Traditional Affairs (COGTA), Dr Dlamini 
Zuma gazetted Regulations in terms of the DMA, 2002 which were promulgated on 
18 March 2020.  The declaration saw all tertiary institutions in South Africa implement 
measures designed to ensure the social isolation mandate while continuing with their 
core business. From a week before the formal declaration of the national disaster, 
various mechanisms were put in place to manage the anticipated lockdown, this 
was followed by the national lockdown submissions on the 23rd of March 2020 to 
commence on the 26th of March 2020. Importantly; the Covid-19 pandemic situation 
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and the national lockdown through the risk- adjusted strategy, which was extended 
to 15 July 2020 imposed by the Government in terms of the DMA, 2002, as amended, 
including consultations with and guidelines from the Department of Higher 
Education and Training (DHET) has necessitated an adjustment to the selected 
HEIs delivery contact mode of teaching and learning. These restrictions, including 
physical distancing and prohibition of the gathering of certain number of people, 
have adversely affected the ability of the University to conduct contact teaching and 
learning and in putting in place strict mandatory preventative measures to ensure the 
safety of staff and students and to curb the spread of the virus. 
As with all sectors across the country, the Covid-19 pandemic has had a severe impact 
on the ‘Post School Education and Training’ sector. The researchers observe that 
while Covid-19 is regarded as a health crisis, it has significantly altered how teaching 
and learning occur in higher education institutions. Coupled to these changes are 
challenges that must be addressed. The suspension of formal classes in March 2020 
derailed our teaching and learning strategies on which our contact programmes were 
designed. The continuation of the 2020 academic year meant that the HEIs had to 
shift 100% to online platforms which we were not doing previously. This created 
challenges to our teaching and learning strategies. 
However, in support of the vision of the Minister of Higher Education, Science 
and Innovation. The Covid-19 pandemic has necessitated that universities explore 
alternative ways of teaching and learning that still encourage critical thinking as well 
as interactive and participatory learning through the use of technology. Learning in 
this online space entails adjusting to new forms of learning and a new environment, 
such as virtual learning facilitated via the institutional Learning Management System 
(LSM) Blackboard supported by emails, WhatsApp and other Social media platforms. 
Though this migration to online spaces could pose challenges to both lecturers and 
students, the selected HEIs in large, therefore, a dedicated and committed in assisting 
students at all levels of study through Student Support Programmes should be 
enhanced to assists students who encounter challenges, always offering help and be 
available from various support services in these institutions, Centre for Academic 
Excellency [CAE] (2020).
Notably; one of the measures taken by the South African government to address 
the spread of COVID-19 was to prohibit public gatherings, enact social distancing 
and close schools, which required a move to online teaching and learning (Dube, 
2020:4). While the move to online teaching and learning, as opposed to the traditional 
approach to education, was inevitable, many students were excluded from schooling 
and were forced to study online. The selected HEIs of GP and Lim provinces were 
urgently required to review of all business continuity plans in domains across the 
university was conducted to make provision for the national lockdown measures. 
The noted crisis reviews at these HEIs resulted in the rapid containment of on-
campus risk. According to Motala and Menon (2020:3), daily monitoring of emerging 
conditions, both globally and nationally, was established, and ongoing interpretation 
and solutions tailored for risk management were devised and reviewed across 
the post-school sector. The overarching objective remained the completion of the 
academic year and the safety of students and staff. 



Vol. 5 No. 2
June, 2021

European Journal of Economics, Law and Social Sciences 
IIPCCL Publishing, Graz-Austria

ISSN 2519-1284
Acces online at www.iipccl.org

322

  This article gives a conventional teaching and learning pedagogies, a brief 
innovative research and cutting edge Non-Destructive Teaching (NDT) education 
in Africa and South Africa is outlined, with features of challenges experienced by 
the selected HEIs. This is done by closely looking at ‘new normal’ approach to be 
embraced by these institutions. Equally; this article is guided by these Two research 
questions: (1) What are the teaching and learning challenges during Covid-19? And (2) how 
can we address teaching and learning challenges during the Covid-19?
Furthermore, Kumar (2014:64) points out that the formulation of a research problem 
is the first, and most important step, of the research process. The research problem 
serves as the foundation of a research study, if it is well formulated, the researcher 
can expect a good study to follow. The research problem may take several forms; 
from the very simple to the very complex. De Vos, Strydom, Fouche and Delport 
(2011:107), further indicates that a research problem refers to some difficulty which 
a researcher experiences in the context of both a theoretical or practical situation and 
wants to obtain a solution. The problem exposition of this article is rested on the 
factual notion that the (Covid-19) caused volatility since the start of 2020 academic 
year in South Africa, with the implemented measures to contain it failing drastically, 
calling for a national lockdown to send shockwaves in the higher education sector. 
The pedagogical application of technologies readiness during this pandemic by the 
selected HEIs of South Africa in GP and Lim provinces respectively was unfounded. 
The researchers established that responsible lectures were not ready to offer tuition 
using Open Distance Learning (ODL), over dependency on contact teaching and 
learning was regarded as a norm. However, the DHET emphasised that students 
should be reached remotely during this period, despite their respective locations. 
This call was not used to enhance the level of participation of affected students. 
The ineffective use and accessibility of Blackboard (Vutela), data and gadgets 
availability and network crisis are some of the touted challenges by this article. The 
main issue distinguished by the researchers was the Blackboard, which was the major 
challenge for teaching and learning, as most lecturers did not have adequate training 
prior the epidemic, they did not know how to properly utilise it. The university 
management needed to offer training for them, with strict adherence to the Covid-19 
guidelines and conventions. Newly admitted undergraduate students were generally 
affected by this lack, as they were untrained as well, bringing a major challenges 
relating to writing of assignment, test and study online via Blackboard. 
In essence; the Open Distance Learning nor Open Distance electronic-Learning 
[e-learning] (ODL/ODeL) and pedagogical application of technologies were 
supposed to be implemented unexpectedly. The issues of tuition, especially in the 
context of contact environment and ODL/ODeL remains a challenging segment 
of current teaching and learning practices across South Africa. It was too late to 
attend different training interventions on this teaching and learning approach, 
with the purpose of improving the tuition capabilities including assessment and 
quality assurance thereof, this relates to the training interventions, such as Virtual 
Learning Environment (VLE) training of these selected universities of South Africa; 
Blackboard learn (Vaal University of Technology - VUT and University of Limpopo - 
UL), Moodle (University of KwaZulu-Natal - UKZN), MyTutor (Tshwane University 
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of Technology - TUT) and MyUnisa (University of South Africa - UNISA) forums 
and others are instrumental in ensuring that students are reached remotely. The 
researchers submit that an ODeL institution should not operate like the old ‘snail 
mail’ post offices but its turn-around is entirely dependent on the usage of technology 
as teaching tools. Despite the noted training challenges on lecturers and students; the 
most important issue about Blackboard learn (UL and VUT respectively), Moodle 
(UKZN), MyTutor (TUT) and MyUnisa (UNISA) is that they are recent and reaches 
students immediately depending on whether the lecturer wants that to happen. As a 
result, these technological platforms are good when there are new developments in 
the study discipline, while the students are in the middle of the academic year, such 
as Covid-19 epidemic. 
For example; when legislations relating to Deoxyribonucleic Acid (DNA) databases 
or indices changed or when current affairs relating to criminology and forensic 
studies and legal studies emerge. The study guide nor course/module outlines in 
possession of the students cannot refreshed information, however, these technologies 
can be used for this purpose. The researchers state that responsible lecturers can 
upload tutorial letters, assessment plans and official study material on the mentioned 
platforms.  These platforms are also used to distribute subject content and information 
especially the one which come into existence during the academic year and to capture 
the progress of postgraduate students under supervision. The mentioned platforms 
can positively offer student support, with the application of technology enhanced 
teaching and learning.  Information technology offers opportunities to enhance the 
level of participation of students in higher education.  The e-Learning is concerned 
with transacting through the internet/ electronic medium and for that reason 
employing teaching methods that give practical meaning to this exercise is logical.  
As initial stated the distributed data to students and lecturers to be used for online 
teaching and learning was a challenge owing to network coverage and slowly 
connectivity. Despite receiving the-said data; some students and lecturers did not use 
it as the geographical locations were not receptive for the required operations, as a 
result there were not able to continue with online teaching and learning practices. The 
university management of the selected HEIs allocated data to students and lecturers, 
however, not all of them received it, some of the receipts used it for unrelated 
educational purposes, such as downloading of music and movies. Although the 
management the selected HEIs conducted surveys for students and lecturers to ensure 
that their information was correct to receive data, added by creation of electronic-
mails (e-mails) to direct queries regarding data distributions; and these initiatives 
took sometimes before they can be useful to students and lecturers. 
Another challenge was the network crisis to students who were from remote rural 
areas of South African and the international students. Consequently; majority of the 
students in these HEIs were using National Student Financial Aid Scheme (NSFAS) 
beneficiaries, which means they were from disadvantaged backgrounds and homes. 
Thus, it was challenging for these students to attend online lessons due to the network 
crisis, even when they were supposed to write tests online or submit assessments on 
online, it was a challenge. The lecturers had to open the online system for many hours 
to allow students struggling with network to be able to submit their assessments 
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without being disadvantaged by time. The problem of load-shedding throughout 
the country also contributed and was also another stumbling block to teaching 
and learning, as lecturers had to plan their assessments taking into consideration 
the problem of load shedding. In most instances, tests and online lessons had to 
be postponed to allow all students to have a fair chance of attending those online 
lessons and writing online tests so that there will not be any student who will be left 
behind unfairly. The last challenge identified by the authors was the gadgets as most 
students did not own them and it made online teaching and learning very difficult. 
They further embarked on the project of distributing gadgets to students to assist 
them so that teaching and learning can be simple and easy.

Preliminary literature reviews and discussions 

Conventional selected current teaching and learning methods 
The researchers contend that lecturers in the HEIs of South Africa in general should 
embraced a requirement that a well-rounded academic should have a balance 
between teaching, research, community engagement, and academic citizenship. While 
believing in “active and collaborative/cooperative teaching methods,” based on the 
following reasons: 

•	 Active Learning 
Refers to anything that students do in a classroom other than merely passively 
listening to an instructor’s lecture. Research shows that active learning improves 
students’ understanding and retention of information and can be very effective in 
developing higher order cognitive skills such as problem solving and critical thinking. 
Meyers and Jones (1993) define active learning as learning environments that allow 
students to talk and listen, read, write, and reflect as they approach course content 
through problem-solving exercises, informal small groups, simulations, case studies, 
role-playing, and other activities, all of which require students to apply what they 
are learning. 
Many reviewed studies show that learning is enhanced when students become 
actively involved in the learning process. Instructional strategies that engage students 
in the learning process stimulate critical thinking and a greater awareness of other 
perspectives. Although there are times when lecturing is the most appropriate method 
for disseminating information, current thinking in college teaching and learning 
suggests that the use of a variety of instructional strategies can positively enhance 
student learning. Obviously, teaching strategies should be carefully matched to the 
teaching objectives of a particular lesson.
The lecturers are required to do their best to challenge students, with comprehensive 
lectures and tutorials, through provoking class discussions and creative projects. 
They should be committed to serving a diverse student population and integrating 
varied perspectives into my course. While believing that understanding criminology 
requires a foundation of criminological theory and methods. This therefore helps 
students to develop critical thinking skills necessary for analysing the complex 
influences that contribute to patterns of criminality and social reactions to crime. 
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My lesson plan always ensures flexibility and they should present to the students, 
the fundamentals of the subject real world examples and a collaborative form for 
discussion. Therefore, as an academic my goal is to share my subject matter expertise 
using current teaching tools available. 

Cooperative and collaborative learning 

These are instructional approaches in which students work together in small groups 
to accomplish a common learning goal. They need to be carefully planned and 
executed, but they do not require permanently formed groups. Cooperative Learning 
is a systematic pedagogical strategy that encourages small groups of students to work 
together for the achievement of a common goal. The term ‘collaborative Learning’ 
is often used as a synonym for cooperative learning when, in fact, it is a separate 
strategy that encompasses a broader range of group interactions such as developing 
learning communities, stimulating student/faculty discussions, and encouraging 
electronic exchanges (Bruffee, 1993). Both approaches stress the importance of faculty 
and student involvement in the learning process. When integrating cooperative or 
collaborative learning strategies into a course, careful planning and preparation are 
essential. Understanding how to form groups, ensure positive interdependence, 
maintain individual accountability, resolve group conflict, develop appropriate 
assignments and grading criteria, and manage active learning environments are 
critical to the achievement of a successful cooperative learning experience.  These 
two teaching and learning methods (Active and collaborative) influences my 
teaching philosophy positively. The lecturers should strive to understand that the 
curriculum development can only be accurate if the ultimate goals of the students 
are known. If they do not want to become professors in forensic investigations, 
then the curriculum must be developed bearing that in mind. For example; with the 
postgraduate qualifications that the researchers have in both policing and practical 
work experience forensic and criminal investigation science, this has provided lot of 
opportunities when deciding on what the students need.
They should also strive to provide the balance between theory and practice necessary 
to give my students a truly professional education.  For example; the professional 
education is offered by the University of Botswana, this university meld the conceptual 
and the practical irrespective of the field of study offered. Although the University of 
Botswana is by no means a vocational school, but it is an institution that does not lose 
sight of the fact that, it is educating students to take their place in the public arena.  It 
prepares students to play a role in the real world, to make changes to that world, and 
to respond to changes in that world by helping students create useful mental models 
of how the world works, models that are informed by theory, of course, but which 
are grounded in experience. The lecturers should actually care about the subject they 
teach at both undergraduate and postgraduate levels. With the thinking that the 
subjects they teach are the most interesting and important subjects in the curriculum.  
Therefore, this care and importance will enable these lecturers to want their students 
to study these subjects.  To do so, they should try to make the material accessible at 
the outset and then proceed to develop an appreciation for the more sophisticated 
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points. The first part of the formula, ‘accessibility’ is crucial.  If the students do not 
feel invited into the discussion at the beginning, they will not be part of the more 
sophisticated analysis that comes later.  The second part is ‘appreciation’ this requires 
that students use the material in a sophisticated way to gain expertise.  While at the 
outset, the lecturers should deliberately break down the jargon into digestible bites, 
while expecting students to do something with that information, such as constructing 
a model of the law using the cases, statutes, and concepts as building blocks. The 
students need a theoretical framework in order to build their mental model.  With 
a sound theoretical underpinning, students can make sense of new information as 
it arrives and put it into place in an overall understanding of the course. Theory 
allows students to appreciate topics beyond the basics. The researchers’ scholarship 
and practical experience in industry allows them to bring theory into real life to 
illuminate those nuanced points.

Reflective learning 
According to the University of Kent (2012), this style of teaching is based on the theory 
of reflective learning, which emphasises that learning derives from our experiences 
and can be constantly updated through the process of recording and thinking about 
the experiences we have. A very important aspect of reflective learning is that it is 
a process in which we can learn about ourselves. Gibbs’ reflective cycle identifies 
6 stages of reflection as illustrated in figure 1 of this article, which help students to 
make sense of their learning experiences. In higher learning and institutions, as well 
as education and graduate employment high value is placed on the skill of being a 
reflective learner. This means that students can: 
•	 Critically evaluate their learning.
•	 Identify areas of their learning that require further development. 
•	 Make themselves more independent learners (The University of Kent, 2012).
The improvement of reflective learning processes 
The reflective learning capacity of this process can be improved as follows: 
Individuals normally reflect naturally from time to time; on things that happen 
to us. This process can be made more formal. Often students are required to 
write their reflections in the form of a blog or reflective report. This encourages 
a habit in students, which is deemed useful in becoming a more reflective 
learner. Students are encouraged to be more reflective in their analysis.  
A useful starting point for reflection is to identify a ‘critical incident,’ this does not 
have to be a dramatic event it merely has to have triggered a series of thoughts which 
result in the student learning something new about themselves (The University of 
Kent, 2012).
The benefits of reflective learning 
These benefits are designed as follows: Record your development; Know your 
strengths and weaknesses; Understand how you learn; Develop self-awareness; 
Plan your own development; Learn about yourself; Articulate your skills/learning to 
others and Learn from your mistakes (The University of Kent, 2012).
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Figure 1: Reflective learning - Gibbs reflective cycle 

 

Source: The University of Kent (2012).

Sloan (2017) further highlights that it is clear that the power in learning is in the 
action of doing the activity. Reflection provides the same power through the action of 
articulating thoughts. Reflection is the necessary bridge in the learning process that 
takes place when a student is involved in a service-learning experience. There are the 
traditional strategies such as writing in journals, reporting orally in front of the class, 
or writing an essay describing the experience. 
The following examples will include and move ahead of the tried and true, giving 
the facilitator a variety of other methods that he/she might like to incorporate in the 
classroom and for assignments purposes, among others (the list is exhaustible - not 
in order of importance): Assignments; Essay questions – Reflective essays and short 
answer questions; Problem-solving questions (Quiz); Fill on the blanks; Debates; 
Dissertations and Thesis; Match the columns; Tabulate differences; Multiple-Choice 
Questions (MCQs); Reflective essays; Directed readings and writings; Experiential 
research paper; Ethical case studies; Class discussion / Panel discussion / Oral 
presentation / Defence / Role-Play / Simulations; Online assessment / Discussion 
forum and Social media use (WhatsApp, Facebook, and Chatroom, among others); 
Reflective journals; Student portfolios (Portfolio of Evidence) / Projects; Self-
assessment, Group-assessment and Peer assessment; Email discussion groups and 
Class presentations (Sloan, 2017) and (Maluleke, 2020a).
Many lecturers have had experiences as passive learners, with the requirement of 
reading textbooks and journal articles, listen to lectures and write exams dependent 
on rote memory. However, for the reflective learning, students are required to be 
active learners, a participant in a community, engaged in dialogue with lecturers 
not facilitators and cohort members. Equally important, the students engage in a 
form of dialogue with themselves, as they become a reflective learner. Reflection is 
a practice that facilitates the exploration, examination and understanding of what 
we are feeling, thinking and learning. It is a thoughtful consideration of academic 
material, personal experiences and interpersonal relationships. Reflection is a form of 
internal inquiry that extends the relevance of theory and deepens our understanding 
of the practice of our everyday life and work. Furthermore, some of the associated 
challenges with this type of teaching and learning process rests on the following 
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according to Maluleke (2020a):
• Untrained tutors on introduction to ‘Crime theories and criminal justice, 

Introduction to criminology and Victimology,’ just to name the three, instead 
they do not have necessary experience on this module.

• The classroom is not conducive for proper learning and teaching, as it is normally 
over-crowded and the electronic equipments not working properly at times.

•  Students not passionate enough equipping themselves on this module, they do 
not attend classes in numbers, political interferences are the order of the day, 
students are enjoying more entitlements, this allows them to complain a lot (Lack 
of interests and motivation).

• Lack of policy implementations.
• Less active academic leaders – academic support for teaching and learning mostly 

affected.
• Pressure for feedback to students is also a challenge since this module attract lot 

of student (Content specific - workload).
• Some students are not prepared for online learning, citing lack of equipments 

and money related issues as some of problems (Lack of resources).
• Different racial background effects working in groups (Racial and gender issues)
• Plagiarism become common.
• Social media distractions.
Maluleke (2020b) provides that to respond to the listed challenges above, more research 
should be conducted, and the contents taught in class should be uploaded after the 
session. The students should also be encouraged to add on the covered contents, they 
should not be given everything by the lecture to enhance the culture of learning and 
to avoid overcrowding in the classroom; the university management should limit 
student intake, maximise module streams while hiring more lecturers, and negotiate 
for tutorial sessions. The students should be introduced to induction programmes, 
mostly focusing specific to generic. Mentoring of students by experienced or trained 
tutors and the lecturer remains of importance as well, as well as building collegiality 
(Team building). Capitalisation of tutors through staging workshops and integrate 
industry’s views on the contents covered by a specific module.
Through reflection, the lecturer attempt to challenge existing assumptions, ask new 
questions and try to make sense of our experiences. Instead of being passive receivers 
of external expert knowledge, we become active creators (And co-creators) of our 
own knowledge. As reflective learners, we test our informal theories (Those that 
we develop through our experiences as practitioners in the world) against formal 
theories (Those that are developed by researchers and academics). We integrate 
theory and practice through a process of reflection-on-action, I.e. Trying to make 
sense of experience after the fact and reflection-in-action, i.e. trying to make sense 
of experience while it is occurring (Schon, 1987) (in Becoming a Reflective Learner 
([Sa]:1). Some learning theorists suggest that the concept of reflection-in-action alone 
misses the ‘social nature of practical knowledge.’ They contend that “reflection 
strategies are maximized when co-learners are encouraged to make [And articulate] 
connections between theory and practice” (Schell & Black, 1997) (In Becoming a 
Reflective Learner, [Sa]:1). Consistent with the view of the socially constructed nature 
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of knowledge, we have designed a program in which you will be encouraged to 
share and explore your reflections with your fellow learners. You will be invited to 
interweave theory or formal knowledge with practical knowledge and to work with 
both your individual reflective techniques and group learning strategies.
Different forms of reflective learning
The practice of reflective learning can take many different forms. Here are some 
descriptions and examples: For assigned readings, the students are asked to read 
book chapters or journal articles or visit web sites. You may then be asked to have 
an on-line dialogue with fellow learners to share your reactions to the material. Your 
dialogue may be guided or stimulated by questions from your facilitator as well as 
from each other. Such questions might include:
• What are your initial reactions to the readings?
• How do the readings fit with your own experiences?
• How have your ideas changed because of the readings?
• What new behaviours are you encouraged to try?
• If you could have a conversation with the author, what would you say or ask? 

(Becoming a Reflective Learner ([Sa]:1).

The students may also be asked to keep a reflective log or journal in which you will 
be asked to record and consider such issues concerning the readings as: how they 
have helped you to make sense of an experience; the questions they have triggered 
for you; whether you agreed or disagreed with the material; how you have reacted to 
it and whether your understanding of a personal or work-related situation changed 
after studying them. As well as being asked to comment on the contents of the study 
material, you also may be asked to comment on the manner in which it is presented.  
During this process; students may decide to use or be asked to experiment with new 
behaviours, such as being more assertive at work. Instead of just describing what 
you said or did, they can also be asked to record how they felt when trying a new 
behaviour. They may be asked to describe factors influencing their behaviour, the 
impact these behavioural changes had on others or yourself, and if theory played 
any role in helping you to understand the experience (Becoming a Reflective Learner 
([Sa]:1).
Against the indicated two teaching and learning methods (Active, Cooperative 
and collaborative teaching and learning styles).  The lecturers sometimes utilise the 
“Discussion Strategies” in the lecture room, this is done by engaging students in 
discussion deepens their learning and motivation by propelling them to develop their 
own views and hear their own voices.  A good environment for interaction is the first 
step in encouraging students to talk. There are many ways to stimulate discussion. 
For example, some faculties begin a lesson with a whole group discussion to refresh 
students’ memories about the assigned reading(s). Other faculties find it helpful to 
have students’ list critical points or emerging issues, or generate a set of questions 
stemming from the assigned reading(s). These strategies can also be used to help 
focus large and small group discussions. Obviously, a successful class discussion 
involves planning on the part of the instructor and preparation on the part of the 
students. Instructors should communicate this commitment to the students on the 
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first day of class by clearly articulating course expectations. Just as the instructor 
carefully plans the learning experience, the students must comprehend the assigned 
reading and show up for class on time, ready to learn.
Other techniques that they sometimes adopt are “experiential learning” this learning 
style refers to an approach to education that focuses on “learning by doing,” on the 
participant’s subjective experience. The role of the educator is to design “direct 
experiences” that include preparatory and reflective exercises. The authors that 
experience may come from earlier life events, current life events, or from participation 
in activities constructed by the instructor, “interdisciplinary teaching” this involves 
combining two different topics into one class.  Instructors who participate in 
interdisciplinary teaching find that students approach the material differently, while 
faculty members also have a better appreciation of their own discipline content.  One 
individual teaching two topics or two instructors from different discipline teaching 
the one course can accomplish interdisciplinary teaching and “learner-centred 
teaching” this means that the student is at the centre of learning.  The student assumes 
the responsibility for learning while the instructor is responsible for facilitating the 
learning. 
Fry, Kitteridge and Marshall (2009) highlight that the power in the classroom shifts 
to the student, among others. The “lecture strategies,” this refers to lectures are the 
way most instructors today learned in classes.  However, with today’s students, 
lecturing does not hold their attention for very long, even though they are a means 
of conveying information to students.  For many years, the lecture method was the 
most widely used instructional strategy in higher education classrooms. Although 
the usefulness of other teaching strategies is being widely examined today, the 
lecture remains an important way to communicate information. Used in conjunction 
with active learning teaching strategies, the traditional lecture can be an effective 
way to achieve instructional goals. The advantages of the lecture approach are that 
it provides a way to communicate a large amount of information to many listeners 
maximizes instructor control and is non-threatening to students (Fry et al. 2009). The 
disadvantages are that lecturing minimizes feedback from students, assumes an 
unrealistic level of student understanding and comprehension, and often disengages 
students from the learning process causing information to be quickly forgotten as 
outlined by (Fry et al. 2009):
• Online/Hybrid Courses: Online and hybrid courses require careful planning 

and organization.  However, once the course is implemented, there are important 
considerations that are different from traditional courses.  Communication with 
students becomes extremely important. 

• Problem-Based Learning: Problem-based Learning (PBL) is an instructional 
method that challenges students to “learn to learn,” working in groups to 
seek solutions to real world problems. The process replicates the commonly 
used systemic approach to resolving problems or meeting challenges that are 
encountered in life, and will help prefer students for their careers. 

• Team Teaching: At its best, team teaching allows students and faculty to benefit 
from the healthy exchange of ideas in a setting defined by mutual respect and a 
shared interest in a topic.  In most cases both faculty members are present during 
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each class and can provide different styles of interaction as well as different 
viewpoints. 

• Writing Assignments: Writing assignments for class can provide an opportunity 
for them to apply critical thinking skills as well as help them to learn course 
content.

The listed teaching strategies are mostly integrated in my discipline`s teaching. They 
appear to be working when integrated for effective learning processes and procedures.  

Teaching and learning styles

The term “learning styles” speaks to the understanding that every student learns 
differently. Technically, an individual’s learning style refers to the preferential way 
in which the student absorbs, processes, comprehends and retains information. The 
figure below explains different learning styles. 
Figure 2: Index of learning styles

Source: Mind tolls (2020)

Most of these teaching and learning styles are applied in my discipline since we deal 
with academic literacy. However, we do not have online courses; but we use Moodle 
as an online tool in communicating with students. 

The ‘new normal’ teaching and learning: online learning in the higher learning 
institutions 
Online learning 
Rapid developments in technology have made distance education easy (McBrien, 
Cheng & Jones, 2009). “Most of the terms (online learning, open learning, web-based 
learning, computer-mediated learning, blended learning) have in common the ability 
to use a computer connected to a network, that offers the possibility to learn from 
anywhere, anytime, in any rhythm, with any means” (Cojocariu, Lazar, Nedeff & 
Lazar, 2014). Online learning can be termed as a tool that can make the teaching–
learning process more student-centered, more innovative, and even more flexible. 
Online learning is defined as “learning experiences in synchronous or asynchronous 
environments using different devices (Mobile phones, laptops, etc.) with internet 
access. In these environments, students can be anywhere (independent) to learn 
and interact with instructors and other students” (Singh & Thurman, 2019). The 
synchronous learning environment is structured in the sense that students attend live 
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lectures, there are real-time interactions between educators and learners, and there is a 
possibility of instant feedback, whereas asynchronous learning environments are not 
properly structured. In such a learning environment, learning content is not available 
in the form of live lectures or classes; it is available at different learning systems and 
forums. Instant feedback and immediate response are not possible under such an 
environment (Littlefield, 2018). 
Synchronous learning can provide a lot of opportunities for social interaction (McBrien 
et al. 2009). Amidst this deadly virus spread such online platforms are needed where 
(a) Video conferencing with at least 40 to 50 students is possible, (b) Discussions with 
students can be done to keep classes organic, (c) Internet connections are good, (d) 
Lectures are accessible in mobile phones also and not just laptops, (e) Possibility 
of watching already recorded lectures, and (f) Instant feedback from students 
can be achieved and assignments can be taken (Basilaia, Dgebuadze, Kantaria, & 
Chokhonelidze, 2020).

The necessity of online teaching 

Carey (2020) highlights that the major part of the world is on quarantine due to 
the serious outbreak of this global pandemic Covid-19 and therefore many cities 
have turned into phantom cities and its effects can be seen in schools, colleges, and 
universities too.  All online teaching and online learning can be termed as the panacea 
for the crisis. This virus made institutions to go from offline mode to online mode 
of pedagogy. This crisis will make the institutions, which were earlier reluctant to 
change, to accept modern technology. This catastrophe will show us the lucrative 
side of online teaching and learning. With the help of online teaching modes, we can 
sermonise a large number of students at any time and in any part of the world. All 
institutions must scramble different options of online pedagogical approaches and 
try to use technology more aptly. Many universities around the world have fully 
digitalised their operations understanding the dire need of this current situation. 
Therefore, the quality enhancement of online teaching–learning is crucial at this stage.
Online teaching learning in South African universities has increased exponentially 
after the Covid-19 outbreak. There was an overnight shift of normal classrooms 
into e-classrooms, that is, educators have shifted their entire pedagogical approach 
to tackle new market conditions and adapt to the changing situations. During this 
tough time, the concern is not about whether online teaching-learning methods 
can provide quality education, it is rather how academic institutions will be able to 
adopt online learning in such a massive manner (Carey, 2020). Resistance to change 
will not help any educational unit across the world. They will be judged on their 
pace to adapt to the changes in such a short period and their ability to maintain the 
quality. The reputation of educational units is on stake and under scrutiny. How 
well they behave and how well they maintain their quality of education amidst this 
crisis shows their adapting capabilities. The shift from face-to-face lectures to online 
classes is the only possible solution. Indeed, academic institutions would not be able 
to transform all of their college curricula into and online resource overnight. Distance, 
scale, and personalized teaching and learning are the three biggest challenges for 
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online teaching. Innovative solutions by institutions can only help us deal with this 
pandemic (Liguori & Winkler, 2020). 
There is a requirement of a quick shift to online learning mode; therefore, the products 
by Google can be really useful under such problematic situations; they are (a) Gmail, 
(b) Google Forms, (c) Calendars, (d) G-Drive, (e) Google Hangouts, (f) Google Jam 
board and Drawings, (g) Google Classroom, and (h) Open Board Software (not a 
Google product, helps in recording meetings in the form of files). These tools can 
successfully be used as an alternative for face-to-face classes (Basilaia et al. 2020).

Probable problems of online teaching and learning

Song, Singleton, Hill and Koh (2004) share that there are a number of technologies 
available for online education but sometimes they create a lot of difficulties. These 
difficulties and problems associated with modern technology range from downloading 
errors, issues with installation, login problems, problems with audio and video, and 
so on. Sometimes student finds online teaching to be boring and unengaging. Online 
learning has so much of time and flexibility that students never find time to do it. 
Personal attention is also a huge issue facing online learning. Students want two-way 
interaction which sometimes gets difficult to implement. The learning process cannot 
reach its full potential until students practice what they learn. Sometimes, online 
content is all theoretical and does not let students practice and learn effectively. 
Mediocre course content is also a major issue. Students feel that lack of community, 
technical problems, and difficulties in understanding instructional goals are the major 
barriers for online learning (Song et al. 2004). In a study, students were found to be 
not sufficiently prepared for balancing their work, family, and social lives with their 
study lives in an online learning environment. Students were also found to be poorly 
prepared for several e-learning competencies and academic-type competencies. 
Also, there is a low-level preparedness among the students concerning the usage of 
‘Learning Management Systems’ (Parkes, Stein, & Readinge, 2014).
Online learning faces many challenges ranging from learners’ issues, educators’ 
issues, and content issues. It is a challenge for institutions to engage students 
and make them participate in the teaching and learning process. It is a challenge 
for teachers to move from offline mode to online mode, changing their teaching 
methodologies, and managing their time. It is challenging to develop content which 
not only covers the curriculum but also engage the students (Kebritchi, Lipschuetz & 
Santiague, 2017: 4). The quality of e-Learning programs is a real challenge. There is 
no clear stipulation by the government in their educational policies about e-learning 
programs. There is a lack of standards for quality, quality control, development of 
e-resources, and e-content delivery. This problem needs to be tackled immediately 
so that everyone can enjoy the benefits of quality education via e-learning (Cojocariu 
et al. 2014). One should not merely focus on the pros attached to the adoption of 
online learning during the crises but should also take account of developing and 
enhancing the quality of virtual courses delivered in such emergencies (Affouneh, 
Salha & Khlaif, 2020: 1). A lot of time and cost is involved in e-learning. It is not 
as easy as it seems, a considerable amount of investment is needed for getting the 
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devices and equipment, maintaining the equipment, training the human resources, 
and developing the online content. Therefore, an effective and efficient educational 
system needs to be developed to impart education via online mode.
According to the Council of Higher Education [CHE] (2020:1), the potential costs 
of saving the academic year are briefly discussed with a focus on the anticipated 
educational costs in terms of social justice, student retention and success, quality 
emergency remote teaching, learning, and emergency remote assessment. It is 
important to note that the term emergency remote teaching and learning refers 
to a mode of delivery through which contact and face-to-face delivery has been 
transferred to usually digital, remote platforms under emergency conditions. 
Emergency remote teaching and learning is not online learning which is meant to 
be deliberately and thoroughly planned, designed and developed based on specific 
pedagogies appropriate for online learning. “Remoteness” in teaching is not an 
appropriate pedagogy even under emergency circumstances and academics should 
take care to create as much presence as possible for their students, be it synchronous 
or asynchronous. The potential anticipated educational costs of saving the academic 
year are then addressed with quality assurance guidelines in the following areas:
• Programme management.
• Teaching and learning.
• Student support.
• Staff capacity development and well-being.
• Formative and summative assessment (CHE, 2020:1).
Ensuring digital equity is crucial in this tough time. Not all the teachers and students 
have access to all digital devices, internet, and Wireless-Fidelity (Wi-Fi). Unavailability 
of proper digital tools, no internet connections, or iffy Wi-Fi connections can cause 
a lot of trouble due to which many students might lose out learning opportunities. 
Efforts should be taken by institutions to ensure that every student and faculty is 
having access to the required resources. They must also ensure that all the educational 
apps work on mobile phones as well, in case students do not have laptops. Therefore, 
steps must be taken to reduce the digital divide. Students and teachers across various 
universities have never really practiced e-learning. Most of them are complacent and 
are stuck with traditional modes of teaching. The Covid-19 outbreak is the chance to 
make out the best from the current situation. We can learn a lot in this challenging 
situation. A lot of tools are available, teachers are required to choose the best tool 
and implement it to impart education to their students. A step-by-step guide can be 
prepared by academic institutions that can guide the teachers and students on how 
to access and use various e-learning tools and how to cover major curriculum content 
via these technologies thereby reducing the digital illiteracy. Teachers can present 
the curriculum in various formats, that is, they can use videos, audios, and texts. It is 
beneficial if educators complement their lectures with video chats, virtual meetings, 
and so on to get immediate feedback and maintain a personal connection with the 
students.
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Possible solutions for Coronavirus Disease-2019 outbreak in the Higher Education 
Institutions 

Many issues are attached to online education but we cannot ignore the perks of it in 
times of such crisis. We can always have solutions to fix these difficulties. Technical 
difficulties can be solved through prerecording video lectures, testing the content, 
and always keeping Plan B ready so that the teaching–learning process cannot be 
hampered. Online courses should be made dynamic, interesting, and interactive. 
Teachers should set time limits and reminders for students to make them alert and 
attentive. Efforts should be made to humanize the learning process to the best extent 
possible. Personal attention should be provided to students so that they can easily 
adapt to this learning environment. Social media and various group forums can be 
used to communicate with students. Communication is the key when it gets difficult 
to try reaching out to students via texts, various messaging apps, video calls, thus, 
online content should be such that enable students for practice and also hone their 
skills. 
The quality of the courses should be improved continuously and teachers must try 
to give their best. Online programs should be designed in such a way that they are 
creative, interactive, relevant, student-centered, and group-based (Partlow & Gibbs, 
2003). Educators must spend a lot of time in making effective strategies for giving 
online instructions. Effective online instructions facilitate feedback from learners, 
make learners ask questions, and broaden the learner horizon for the course content 
(Keeton, 2004). Institutions must focus on pedagogical issues and emphasize 
collaborative learning, case learning, and project-based learning through online 
instructions (Kim & Bonk, 2006). The challenge to educational institutions is not 
only finding new technology and using it but also reimagining its education, thereby 
helping students and academic staff who are seeking guidance for digital literacy.
In order to salvage the 2020 academic year, and in line with the Ministerial directive 
of 23 May 2020 under the theme Save the Academic Year, Save Lives, most HEIs 
have responded to the COVID-19 crisis by turning to the use of Information and 
Communications Technology (ICT) platforms and a variety of emergency remote 
learning methods to deliver learning material and tuition support to students. 
Furthermore, table 1 summarises the phases of response to the COVID-19 pandemic 
by HEIs and the main activities in each phase (CHE, 2020:4).
The remainder of these guidelines will focus on the quality-assurance issues for the 
academic activities of Higher Education (HE) Phase 2, namely; on anticipating and 
mitigating the educational costs of saving the 2020 academic year and on consolidating 
emergency remote teaching, learning and assessment for the remainder of HE Phase 
2. Considering longer term pedagogical models will require a different set of quality-
assurance guidelines (CHE 2020:7).
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Table 1: Phases of the Higher Education response to the Coronavirus Disease-19 
pandemic

National 
Lockdown 
Level 

HE Phase Time frame 

Leadership, 
administration, 
management, and 
planning 

Finance Academic 

Levels 5 
and 4 Phase 1 March – May 

2020 

Ensuring access to devices 
and data, printed and 
digital materials dispatched 
to students 

Re-directing 
funding 

Pivot to emergency 
remote teaching and 
learning 

Creating digital 
learning resources 

Level 3 Phase 2 June 2020 -? 

Preparing for phased return 
of some students and staff 

Administration of multi-
modal emergency remote 
assessment 

Anticipating and mitigating 
human costs to student and 
staff wellbeing 

Calculating 
financial 
costs 

Consolidating 
emergency remote 
teaching and learning, 
and assessment
 
Designing multi-modal 
emergency 

Phase 3 Late 2020, or 
2021?

Strategic planning and (re-)
direction
Considering new 
enrolment patterns

Sustainability Considering new 
pedagogical models

Phase 4

Perhaps 
2021, or
possibly only 
2022?

Multi-modal teaching, learning and assessment integral to future 
sectoral and institutional strategies

Digitisation as central plank in systemic and institutional transformation

Source: CHE (2020:6-7)

Methodology

The researchers adopted an empirical research design [Purposively selecting Three 
permanent staff members are attached to the Department of Criminology and 
Criminal Justice and Department of Legal Science respectively] and non-empirical 
research design: Systematic review, supported by the indirect and direct observation 
schedule by the indicated staff members. This involved a systematic review aimed 
on exploring teaching and learning challenges during Covid-19 from Two higher 
leaning institutions of South Africa in the GP and Lim Provinces [The Department 
of Criminology and Criminal Justice and Department of Legal Science]. This form 
of research approach identifies, describes, appraises and synthesis the available 
research literature, using systematic and explicitly accountable methods, pre-
specified protocols and formalised tools, to search, screen, code, weight and integrate 
research findings (Gough, Oliver & Thomas, 2012:5; Punch 2014:108; and Maluleke, 
2020:210). The data collection period was restricted from March-September 2020 
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[Level 5-1], this was aided by the use of non-probability purposive sampling method 
to review of South African online newspapers and media reports, journal articles, 
internet searches (i.e. Electronic databases – Google Scholar, EbcoHost, Emerald 
Insight, Jstor, ProQuest, Sabinet, Sage Online and Science Direct), institutional and 
national policies and legislations (Creswell, 2014:190). In total; 50 seminal reputable 
sources were purposely selected to achieve data saturation (Mokwena & Maluleke, 
2020; and Mokwena, Motsepe, Maluleke & Shandu, 2020).
The collected data during the indirect and direct observation schedules was the last 
source utilised to gather data on this topic. These observations took place during the 
indicated period. The researcher observed the challenges experienced by lecturers 
during Covid-19. The information was retrieved as the challenges noticed. Clark 
(2011:307) states that typology of the researchers’ role suggests a continuum of 
possible roles, such as the participant-as-observer (being primarily a participant, 
while admitting an observer status); the observer-as-participant (being primarily 
a self-professed observer, while occasionally participating in the situation); and, a 
complete observer (being an observer of a situation without becoming part of it).
Babbie and Mouton (2004:293), and Maluleke (2014:66 & 67) propose that, in 
qualitative research, two types of observations are found; namely: simple observation 
- where the researcher remains an outside observer; and, participant-observation - 
where the researcher is simultaneously a member of the group she or he is studying, 
and a researcher, doing a study. For the purpose of this article; the researchers’ major 
observation was the challenges experienced during Covid-19 by their respective 
departments. The HEIs in the GP and Lim Provinces were used as the study 
locations. Prior-and-post Covid-19 challenges by the selected departments were 
noted and discussed in this article. The data generated from the consulted sources 
and direct observation were condensed and critically analysed through the inductive 
Textual Content Analysis was adopted, solely depending on a very detailed analysis 
of the collected data. The relevant and specific information were distilled from the 
collections. The deductive synthesis was therefore applied in this process. Through 
personal experiences, both researchers are academics and hold senior lecturer 
positions and have extensive teaching experience at the HEIs. Each researcher 
shared common views that seek to explore the challenges of teaching and learning 
during Covid-19 and analysis the gaps within their respective departments (Leedy & 
Ormrod, 2010:149 & 151; and Silverman, 2014:313). 
 
Findings and discussions: the identification of study themes and challenges 

Based on the information gathered by the researchers [Three permanent staff 
members of Department of Criminology and Criminal Justice and Department of 
Legal Science] and consulted literature studies, the following themes and challenges 
are identified by this study: 

Infrastructure support and saving the 2020 academic year

The World Bank (2020) is mindful of the fact that few education systems, even the 
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highest performing, may not be that well equipped to offer online learning for all 
students at such a large scale. Technological advances often outpace the ability of 
decision makers to keep up considering the cost and infrastructure support. It must 
be established that to deliver effective online and blended learning there needs to 
be appropriate ICT support in way of infrastructure and tools as well as hardware 
and software support system. There is no doubt that the integration of the ICT as 
an instructional device in academic courses has escalated at a rapid rate. The ICT 
system of the selected HEIs were clearly not ready for online learning as the lecturers 
and students experienced lot of challenges such as being kicked out the system. This 
affected the students negatively as some failed certain tests because the system used 
to be down and was not able to handle many students all at once. 
Specifically; the Faculty of Humanities, which the other component of this article was 
focused on at remains a crucial component of the academic structure particularly that 
it is the largest and expected to perform comparatively well with the other Faculties. 
The Faculty registered a total of 7 601 students by headcount (1 219 Post Graduate 
students and 6 482 Under Graduate students) in different programmes that should 
also satisfy prescriptions of professional bodies (DHET, Health Professions Council 
of South Africa (HPCSA), South African Council for Social Services Professions 
(SACSSP)). These headcount registrations translate into around 72 449 modular 
registrations, the largest modular registrations at the University to be managed by 
183 full-time lecturing staff and 30 temporary staff and 18 part-time lecturers (Faculty 
Multimodal Teaching and Learning Plan, 2020). The selected HEIs are committed 
to both save the 2020 academic year and the lives of students and staff members by 
ensuring that students are provided with fair opportunities to complete this academic 
year, with the preparations of campuses for the eventual return of students and staff. 
In the meanwhile; the Head of Departments (HODs) are required to ensure that all 
students under their respective departments have learning materials. 
They should make use of folders and subfolders. Students affected by appeals 
(Especially Education students) may not have access. These learning materials 
should include the module outline, all learning activities and assessment. Various 
available ways of reaching all students should be clearly communicated and it should 
be inclusive for students living with disabilities. Lecturers are requested to frequently 
meet with students online at least twice a week. The contact hours for consultation 
should be disseminated to students. The lecturers should also provide continuous 
feedback and identify any problems to report them to the affected students. Especially 
with the use of online platforms (Blackboard in this regard). The lecturers are also 
encouraged to look for alternative assessment methods. This should be based on 
validated Teaching and Learning Outcomes of the principal university and should be 
subjected to moderations.

Staff and Information and Communications Technology readiness

The willingness to embrace change is a major requirement for successful integration 
of technology as it provides students opportunities to learn and apply the required 
21st century skills (Ertmer & Otternbreit-Leftwich, 2019; Fullan, 2013; and Lilllejord, 
Børte, & Ruud, 2018). Given the relentless advent of ICT in education arena, its use 
in enhancing lesson delivery has been widely discussed and adopted in many DHET 
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institutions globally. This is because technology acts as a catalyst and supports staff 
members in lesson preparation and deliver. Institutions may have necessary ICT 
facilities, but there may be other shortfalls such as lack of time for lesson preparation 
and unsupportive curriculum design. He reiterates that just having the resources 
does not imply that ICT can be easily implemented but there needs to be the presence 
of other supportive factors and one such factor is staff readiness (Vrasidas, 2015). 
Subsequently; Yunus (2007) is assertive that before ICT can be effectively integrated 
lecturers should be provided adequate training and support in ICT and pedagogy. 
There is no doubt why staff readiness and motivation needs to be considered as 
important factors for the successful assimilation of technology in DHET institutions. 
It was also acknowledged that various areas of our country continue to be ravaged 
by the current Covid-19 pandemic with some approaching their estimated peaks. For 
now, this means that the risks for the spread of the virus continue to grow every day. 
Compiling everyone to remain cautious, alert, and comply with the precautionary 
health protocols as published by the Department of Health (DoH) and other applicable 
regulations. This was supported by the implementations of Multimodal Teaching 
and Learning Plan as approved by the Department of Higher Education, Science and 
Innovation by these HEIs. To ensure that the academic enterprise continues in 2020 
notwithstanding the threat posed by Covid-19, the Department of Higher Education, 
Science and Innovation requested universities to prepare Multimodal Teaching and 
Learning Plans and to roll these out on 01 June 2020. At the centre of the multimodal 
teaching and learning plan is a revised academic calendar. The existing elements of 
multimodal teaching and learning plans include the following: Emergency remote 
online teaching and learning, Postgraduate students, Teaching platforms, Suitable 
devices, ICT equipment and resources, Assessment, Contact teaching and learning 
mode, Support to students, and Exclusions. 
Further to the recent media briefing by the Minister of Higher Education, Science 
and Innovation, a third of our students are allowed to return to campus in June. 
The University will carefully consider the Minister’s directives and once a decision 
has been made about which students should return, the students will receive clear 
details from the University. In the meantime, all responsible lecturers are required to 
continue with multimodal remote learning, from 01 June 2020, until further notice.

Student and staff accessibility, capacity development, support and emergency 
remote teaching and learning

An empirical study undertaken by Jesse (2015) confirms the aforementioned comment 
as his findings reveal that majority (99.8%) of the students have access to have mobile 
phones and they use it for texting, visiting social media and applications apart 
from talking. Looking at the rate at which technology is integrated in the education 
system, it can be assumed that students  display a high degree of acceptance and 
receptiveness towards it (Willms & Corbett, 2003). Considering Covid-19 pandemic 
World Bank (2020) further reiterate that most students will have great difficulty 
accessing online learning, especially those staying that have poor Internet access and 
are subject to numerous other disadvantages (World Bank, 2020). In the beginning 



Vol. 5 No. 2
June, 2021

European Journal of Economics, Law and Social Sciences 
IIPCCL Publishing, Graz-Austria

ISSN 2519-1284
Acces online at www.iipccl.org

340

of online learning, the students had access to the system of the university but had 
the challenge of keeping up with the expensive data, the university took long time to 
allocate data to students which denied most students access to the online learning. 
It is established by this article that the promotion of active/engaged learning still 
remains a mountainous task during this pandemic, focusing on virtual environment. 
[Some] students are accumulating learning challenges; they become isolated and 
disengaged, while others still face socio-economic challenges compromising active 
learning and engagements, thus, this should be urgently addressed, as stated in the 
introduction and problem exposition section of this article. Furthermore, assessing 
affective aspects of learning should be made a priority by these department, this 
essential dimension should be reconnected. Positively; The selected HEI in Lim 
Province ensured that all students successfully conclude the 2020 academic year 
in the 2021, while concurrently ensuring the quality of its programmes and health 
safety of both staff and students. It is the Faculty’s wish that all students must not be 
excluded in the era of Covid-19 and even post-Covid-19. Thus, in planning we take 
into consideration that the majority of our student population are residing in villages 
or rural places where internet access or connectivity might be a luxury (Faculty 
Multimodal Teaching and Learning Plan, 2020). 
Students and staff members should be trained on remote teaching and learning 
methods and provided with mobile devices and data to access the internet with ease. 
The refresher courses on remote pedagogies should always be staged. Students and 
staff developments on remote learning and teaching should be on-going activities 
using the University Capacity Development Funds from the DHET. The training 
programme for students to use digital tools for teaching and learning should be 
introduced to enhance teaching and learning with technology and curriculum 
development. Based on the restrictions imposed by the national lockdown, the 
selected HEIs in accordance with the Multimodal Emergency Remote Teaching and 
Learning Plan initiated a range of preparations including training of academic staff 
on the usage of Blackboard for teaching, learning and assessment and provision of 
data. Moreover, in consultation with the academic staff members of the selected 
departments; the preparations of continuous assessments with the induction of 
emergency remote teaching and learning was deemed of utmost importance, while 
considering their readiness.
In the context of social distancing due to Covid-19 and minimising its spread, the 
university in Limpopo Province developed plans set in place for multimodal teaching 
and learning. Closely linked to these plans, are plans for assessment that are of 
concern to staff mainly because of the university’s paper-based examination-centred 
approach. This practice ensured the security and integrity of the examination. Also, it 
minimised cheating by students because of the presence of invigilators. However, in 
the context of social distancing, the paper-based tests and examination may challenge 
the requirement for social distancing. On the other hand, it seems odd to continue 
using traditional assessments and examination modes when teaching and learning 
are multimodal. The university may consider reassessing preference for traditional 
tests and examination over other forms of assessments that are remote and more 
student-centred. Included among those are open-book (Take-home) examinations, 
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e-portfolio assessments, and critical writing assignments, among others.
These forms of remote assessments offer an alternative to human proctored 
examinations. While the Faculty of Humanities does not think that using traditional 
examination may be absolute, they acknowledge that it will present some logistical 
challenges. These include the availability of venues to comply with social distancing, 
increased number of invigilators, cross-contamination due to distribution and 
collection of examination materials, among others. The faculty, therefore, recommends 
the use of remote assessment that includes online proctored examination to mitigate 
these challenges (Faculty of Humanities, 2020). Th selected departments should 
excessively offer support to remote students, they should determine and attempt to 
address teaching and learning needs of students who are remotely based.

Conclusions and recommendations 

This article concludes that taking into consideration the deadly COVID-19 and 
in its endeavour to avoid its spread governments worldwide have put in place 
stringent measures such as national lockdowns and social distancing initiatives. 
These restrictions have led many universities and higher institutions to opt for online 
learning to curtail the spread of Corona Virus. Moreover, COVID-19 pandemic and 
social distancing requirement has presented undue challenges on all stakeholders to 
go online as they have to work in a time constraint and resource restraint situation. It 
must be established that adopting online learning environment is not just a technical 
issue. It is a pedagogical and instructional challenge. As such, ample preparation 
in regards to teaching materials and curriculum and assessment knowledge is 
vital in online education. Technology is the means for delivery and requires a close 
cross-collaboration between instructional, content, and technology teams. Closing 
universities and taking students and lecturers out of the classroom is a pedagogical 
transformation that requires rapid mobilisation across all university staff and 
resources (CoSN, 2020). The Covid-19 has become a significant global threat which 
has and continues to have wide reaching impacts on the world, and on South Africa.
Society in general, and the academic project in particular, have been similarly 
affected by this public health threat. The risks of human to human transmission have 
necessitated a range of social distancing measures such as South Africa’s national 
lockdown and the blanket closure of all institutions of higher learning. The global 
pandemic represents an unprecedented risk to everyday life and most notably, it 
has the potential to destabilise educational, research and innovation endeavours for 
South Africa as a whole, Directorate for Research and Postgraduate Support, Durban 
University of Technology [DUT] (2020).
In essence, the ICT has become a potent force in transforming the educational 
landscape. However, preparing to move education outside of traditional physical 
classrooms in response to Covid-19 requires thought, coordination and careful 
decision-making. This document is a starting point for planning and supporting a 
significant learning transformation. We need to be optimistic as literature entails a 
high level of student satisfaction and interest in ICT immersed learning environment. 
There has obviously been a great influence of technology in the online lives of young 
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people. This digitalised revolution can synergise the educational ambitions and 
interests of the students who have become digital addicts. In essence, Covid-19 has 
provided us with the opportunity to adopt online learning as education systems need 
to be abreast with the rapid emergence of new technologies, thus making online, 
blended and remote learning a necessity at tertiary level not only in the two selected 
HEIs of GP and Lim Provinces respectively, but the whole world. Stemming from 
the consulted literature studies on this subject and the experiences shared by the 
Three permanent staff members of Department of Criminology and Criminal Justice 
and Department of Legal Science; this article recommends that the institutions of 
the DHET need a high level of preparedness so that they can quickly adapt to the 
changes in the environment and can adjust themselves to different delivery modes, 
for instance, remote learning or online learning in situations of pandemics such as 
Covid-19. Institutions and organisations should prepare contingency plans to deal 
with challenges such as pandemics and natural disasters (Seville, Moss, & Peters, 
2012: 1). 
Reliability and sufficient availability of ICT infrastructure, learning tools, digital 
learning resources in the form of Massive Open Online Courses, e-books, e-notes, 
and so on are of utmost importance in such severe situations (Huang, Hong & Shen, 
2020: 2). Instruction, content, motivation, relationships, and mental health are the five 
important things that an educator must keep in mind while imparting online education 
(Martin, 2020). Some teaching strategies (lectures, case-study, debates, discussions, 
experiential learning, brainstorming sessions, games and drills, among others) can be 
used online to facilitate effective and efficient teaching and learning practices. In such 
panicky situations, where the lives of so many people are at stake, teaching and learning 
should be made interesting. This will also reduce the stress, fear, and anxiety levels of 
people. For this, proper technique and learning support should be provided to teachers 
and students and government support is also crucial at such stage. Pedagogical and 
technical competency of online educators is of utmost importance. Rigorous quality 
management programs and continuous improvement are pivotal for online learning 
success and making people ready for any crisis-like situation.
All staff members attached to these departments should take care of themselves, as 
many lecturers and students are currently facing emotional challenges presented 
by this pandemic. Therefore, departmental self-care should be promoted and made 
a prerequisite for assisting staff members and students. The network connections 
of the selected universities should establish and maintain departmental networks, 
supported by university management through ICT e-Learning Support Services, 
while noting that a major source of support for the selected departments lies in the 
offered resources and strategies offered by ICT. Thus, networks should be created, 
extended and rendered to all the affected parties, internally and externally and the 
lecturers of the selected departments should respond to uncertainty with much 
needed flexibility, as teaching and learning in the midst of this pandemic has shown 
that established normal routines can change rapidly and unpredictably. Therefore, 
adapting to new teaching and learning environments and pedagogical constraints 
without compromising envisaged educational goals should be prioritised at all costs.
It is also recommended that these departments should attend different training 
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interventions [Virtual Learning Environment -VLE training and Blackboard learn 
(UL and VUT), as offered by these institutions with the purpose of improving their 
tuition capabilities including assessment and quality assurance. This is entirely 
dependent on technology usage. This can be essential when new developments in 
the study discipline arises, while the students are in the middle of the academic year, 
as Covid-19 presents. To make e-Learning effective in such difficult times, we need to 
focus on the use of technology more efficiently, that is, the usage of that technology 
which has minimum procurement and maintenance costs but can effectively facilitate 
educational processes. Before bringing in and adopting any e-Learning tool or 
technology, its pros and cons need to be weighed. Institutions should conduct plenty 
of research when bringing the right technology for different educational initiatives. 
There should be proper clarity on the purpose and context of technology adoption. As 
several factors affect the choice of a particular technology such as security features, 
availability and condition of laboratories, internet speed, internet access, and digital 
literacy levels of the beneficiaries, and so on. The e-Learning can help in providing 
inclusive education even at the time of crisis. Such systems need to be developed 
in educational institutions that make sure that no student is getting deprived of 
education due to their location, social class, ethnicity, and so on. Online methods of 
teaching support and facilitate learning–teaching activities, but there is a dire need 
to weigh the pros and cons of technology and harness its potentials. Disasters and 
pandemic such as Covid-19 can create a lot of chaos and tensions; therefore, there is 
an important need to study the technology deeply and with due diligence to balance 
these fears and tensions amidst such crisis.
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